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GIULIANA DIANI, ANNALISA SEzzI*

The EU for Children: A Case of Web-mediated
Knowledge Disseminatién

1. Introduction

The advent of the Internet has had a significanpaich on the
transmission of specialized communication betwegreds and non-
experts (e.g. Garzone 2007; Caliendo 2014; ScdttGadlo 2014;
Anesa/Fage-Butler 2015; Bondi 2015). Blogs, arsicie online
newspapers, e-magazines, e-journals “provide am ogmace for
specialized communication, where a diverse audi¢wdé different
degrees of expertise) may have access to informatikended both
for non-specialist readers and for experts” (Lu26a3: 428).

The present study focuses on knowledge dissemimatio a
process of ‘mediation’ between experts and non#égpkaving a
different stage of cognitive development, that as say children.
Within this approach, the aim of the present agtislto analyse from
a qualitative point of view the popularizing feasirassociated with
scientific communication (i.e. in this case, comiag the concept of
European Union) in two official websites on EU aaidred to children
(namely, Kids’ Corner and Euro Kids' Corner). If dimledge
dissemination is a form of ‘mediation’, texts taigg children can be

1 Sections 1, 3, and 5.2 are written by GiuliananD) sections 2; 4 and 5.1 by
Annalisa Sezzi, while the conclusions were jointiyitten by both authors of
the present essay.

2 This study is part of a National research projentairfced by the Italian
Ministry of University and Research: “Knowledge [msnation across
media in English: continuity and change in disceustrategies, ideologies,
and epistemologies (PRIN 2015TJ8ZAS).
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seen as an example of multi-layered mediationhat in these cases
the intended lay audience have Ilimited cognitiveillsskand
encyclopaedic knowledge.

The choice of children’s websites is due to thpecific status
in the field of popularization discourse (Mallet@Q Cristini 2014;
Sezzi 2017)In these contexts, information is presented appegisli
through multimodal strategies (e.g. Kress/van Lesauw2006;
Unsworth 2007), to encourage involvement througterg@mnment,
which can be regarded as an effective popularizaticategy (Maci
2014; Cappelli/Masi 2019).

The choice of analysing the dissemination of thecept of the
European Union targeted at children derives frongemeral and
increasing interest in exploring the way childreevelop their
understanding of the EU, its history and its caestr

Attention to knowledge dissemination addressingldcéin
remains, as far as we know, an under-explored afeaquiry in
connection with popularization. From a linguistiergpective, only a
few studies have focused on the dissemination dadciafized
knowledge targeted at children (Engberg/Lutterm2iy; Sorrentino
2014; Diani 2015, 2018) and even fewer are thosairdg with
knowledge dissemination intended for children fr@mpedagogic
perspective (Ribovich 1979; Heisey/Kucan 2010; Faage 2013;
Hoffman/Collins/Schickedanz 2015) and translationarspective
(Reiss 1982; Puurtinen 1995; Sezzi 2017).

The next section provides an overview of recemtrditure on
educational websites for children (Section 2). Tikigollowed by a
description of the theoretical framework adoptedc{®n 3) and the
corpora used for the study (Section 4). The arnalydi be presented
in Section 5, followed by some concluding remarkSeéction 6.

2. Children’s edutainment websites

Websites expressly aimed at children can be destrilas
“edutainment’ or ‘infotainment’ texts as they aitm both educate or
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inform and entertain their overt audience — chiddréDjonov 2008:
217).

In particular, as Aksakal underlines (2015: 1232)was a
documentarian from American National Geographic ddni Bob
Heyman, who first talked about “edutainment” toigade a form of
“marriage” between entertainment and education d€xDe
Santo/Pietrosanto 2006) devised to educate andeathasaudience.
This expression “came into common use in the 19@fik the
appearance of ‘multimedia’ personal computers” {Miel/Chen 2006:
24). Mainly associated with video games pursuingcational goals
(Susi/Johannesson/Backlund 2007: 2), edutainmentbrames
nonetheless a plethora of products, from televigiomgrams, films,
music, computer and video games, to websites antinmedia
software (Colace/De Santo/Pietrosanto 2006), aibihg upon the
exploitation of the visual code, of narratives agaimes, and of an
informal language (Buckingham/Scanlon 2001, 2005).

Another common feature that characterizes thesegoof
entertainment and education for youngsters, lilkedther traditional
informative and literary forms dedicated to thigafic audience, is
their dual addressee (Djonov 2008). Adults, be tieaghers, parents,
or educators, are their covert target audieicdeed, they provide
personal computers to their children or pupils feducational
purposes, which is also the reason why they utiliee Internet and
visit websites (see Buckingham/Scanlon 2004). Wesdbr children
are in fact believed — by parents and educatoosdevelop children’s
competences in different disciplinesding to successful educational
achievements (Okan 2003, 2011; Buckingham/Scar0o4)2

Children’s access to knowledge is then no longeitdid to the
classroom and to course or information books. Ildisseminated
through complex hypertexts to the new generation® live in a
pervasively digital and electronic world, “the midbdal hypertext
environment” (Maier/Kampf/Kastberg 2007: 456), antio already
have a multimodal and multimedial communicative petence, in
that:

[the multiliterate children can simultaneously pess and monitor multiple
displays of specialized knowledge on the computegen. They can search
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for, retrieve and store specialized knowledge acgeveral semiotic modes
and media in a matter of seconds. (Maier/Kampf/B&agt 2007: 455)

This new (home-based) way of disseminating knowdedgnong
young people entails a more personalized, “conswst’ approach to
learning (Okan 2003, 2011; Buckingham/Scanlon 2004)

As a matter of fact, according to Infante (1999ju@ational
hypermedia for children subsume a new cognitiveagigm. They
recreate the dynamics of the human brain, wherebfereht
navigation paths can be taken and where the childires responses
from the digital environment, hence triggering anary way of
learning, that is, learning through experiencega(ite 1999), in that
experiential learning is therein put into place &k2011). In
particular, a one-to-one and active relationshifwben the medium
and the user is established: it is a personalizelfipaced relationship
where contents are presented in different modes imotivating
learning milieu (Okan 2011: 1081). Even though the many choices
and the non-linear organization might be probleendr some
children, another alleged advantage of hypermediachildren is
motivation, especially intrinsic motivation, whidgk boosted by the
use of games and the involvement of different se(@&an 2011).

Educational websites for 21century multiliterate children
should be analysed considering different charesttes
(Buckingham/Scanlon 2004). The first issue to bernainto account
Is multimodality (Kress/van Leeuwen 2001), a chamastic shared, to
different degrees, with more traditional educatidoals. Specifically,
these websites simultaneously exploit differentrtfs of media, such
as pictures, sound, animation, and video” (Turnanter 1997: 25).
In some websites, for example, there can be spgakiaracters using
a recorded voice or characters who use speechdsilith no sounds
(Buckingham/Scanlon 2004). Navigation is also fundatal: users
face “multiple reading paths” (Kress/van Leeuwerd@0204) and
choose according to their motivation or to thecttice of the website
(see also Lemke 2002; Baldry/Thibault 2006; Maiarfipf/Kastberg
2007; Djonov 2008; Maier 2008; Stenglin/Djonov 2pl@teractivity
is the third essential aspect to be considerezaritrefer to “drill-and-
practice” activities whose feedback is merely gibsntest scores or
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by more complex problem-solving and simulation \atis
(Buckingham/Scanlon 2004). Buckingham and Scankfi04: 272)
point out, however, that “[a] great deal of the en@ available is
unsuitable for younger children because of itsdistic difficulty and

its level of specialist information”. Consequentlis study will
mainly focus on selected examples of the verbalulaojzation
strategies adopted in the two official websites ¢hildren of the
European Unichin order to determine if the specialized knowledge
conveyed by the verbal textde factomade accessible to children.

3. Theoretical framework

The primary theoretical framework of this studyDiscourse analysis.

To identify popularization strategies — that is ghodiscursive

practices that are used to facilitate layman's se€d® specialized

scientific knowledge — we used Calsamiglia and iaji’s (2004:

372) classification of the following five forms téxplanation”, since

such a classification can be effectively applieddiiderent types of

popularizing discourse (scientific, political, gtc.

. The first form of explanation isenominationor designation
which consists in introducing new terms to pointsecific
meanings.

. Closely linked to denomination definition, which involves the
explanation of unknown terms by listing some generad
specific properties of the referent.

. Another procedure iseformulation or paraphrase which can
be realised by rephrasing a given meaning throughlaive
clause or an apposition or, alternatively, by kgilng a given
meaning in parentheses or between dashes, or tmymalhting

For an in-depth analysis of the relationship betwtbe verbal and the visual
see Silletti 2017.
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it in the form of a quote or a metalinguistic exgmien (e.g.are
called).
. A fourth procedure isgeneralization which draws general
conclusions from specific examples or cases.
. The last category igxemplification which provides specific
instantiations of general phenomena.
These discursive resources work on the lexical symdactic level.
There are other resources that, on the contraryk wo a cognitive
level. They are classified under the labelanialogy or association
(Calsamiglia/van Dijk 2004: 376), and include lingic similes and

is understanding and experiencing one kind of thimgterms of
another” (1980: 5). The ‘other’ element is usualbgnitively familiar

to the reader, being part of his/her backgrounditedge. A simile,
on the other hand, is a type of metaphor whiclaglg identifiable as
it is accompanied by specific indicators sucliles as similar to, the

same as

In addition to these resources, knowledge disseinma
strategies also involve other elements associatdd pgpularization.
This is the case of forms of reader engagementafily[2005), i.e.
elements that selectively direct the reader’s atirrsuch as personal
pronouns you,your) or questions. As discussed in the literature f5ez
2015, 2017; Diani 2015, 2018), recourse to readenquns and
questions is typical ahformation books and educational materials for
children. This is also a recurrent strategy in ¢ddeicational websites
under examination.

In this study we will examine comparatively the plapizing
strategies in two websites — namely, Kids’ Corned &uro Kids’
Corner — in order to support the procedures estaddi by Casamiglia
and van Dijk and presented above.
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4. The corpora

The educational websites under analysis, Kids’ €oamd Euro Kids’
Corner} were both launched by the European Commissio®id 2s
part of their educational communication. As expljcistated in the
websites, they are addressed to children ageddimout six to sixteen
years old. Specifically, Kids’ Corner can be acedsBom a link on
the European Union portal whileuro Kids’ Corner can be accessed
from the EU website of economy and finanGéey areavailable in
all the other EU languages, but only th&nglish versions are
analysed in the present paper.

In general, both websites are very straightforwardtheir
multimodal and hypertextual organization; they duopky limited
animation, limited or no sound and have a merethjl“dnd-practice”
organization Buckingham/Scanlon 2004)As Silletti (2017: 173)
points out for Kids’ Corner, the structure of thehsite is very simple,
intuitive, with repetitive mechanisms so that cteld can easily use it.
This can also be said for Euro Kids’ Corner.

With regard to Kids’ Corner, the informative seatitThe EU:
what's it all about?” is introduced by a seriesqokstions it aims at
answering, thus stirring the audience’s curiosgge( Silletti 2017).
The access is granted by the links “Click herérd fmore about EU!”
and by “Go” within a picture with a rocket sentdararbit and flying
over Europe, stressing the idea of learning as wan@y. When
clicking on “Go”, a map of Europe appears, whichaissort of
clickable “grande Iégend” (Silletti 2017: 167), &y begend, with an
introductory text on the left inserted in a sortdsbp-down map or
curtain. By moving the cursor on the nation that thild wants to
have information about, a box appears explainingrwthe nation
joined the European Union and other details on rddationship
between the nation and the EU. By clicking on eaation, on the

4 http://europa.eu/kids-corner/ (last accessed Deee@®18);
http://ec.europa.eu/economy_finance/netstartsdadsi(last accessed
December 2018)
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other hand, a big magnifying glass appears, a Misaetaphor for the
process of discovery implied in the navigationtof tvebsite, together
with the flag of the nation and an accompanying tedhng when the

nation joined the EU, its capital city and few gegahical and

political information. Simultaneously, a bigger bisvisible on the

left detailing cultural information as well as fdiacts about the EU
member state the user has chosen to read aboilie Adp of the box,
there are two pictures representing two symbolsodfoand

monuments) of the country.

The section Eearn more about the euro” of Euro Kids’ Corner,
instead, features a map of Europe at the top oftheen, a central
panel with an introduction to the theme of the vitebwith further
links to three subsections together with a dialog bnd an internal
link to go back to the games. The three subsectiead with three
different topics connected to the European curretfly about euro”,
“The euro and you”, “Life of a euro”. They are #ifee characterized
by different colours to favour children’s comprekbiem.

The corresponding web pages are subsequently diviidt®
paragraphs that the user can directly access thrtheylinks in the
previous page and that deepen some aspects otithpdan currency.
Pictures, but mainly photographs, are used in a nsymcal
relationship with the verbal text. They do représehat is described
by words.

In the following section, we will analyse the verbext of the
informative and more educational parts constitutihg websites
under examination in order to see which populagizitrategies are
adopted.

5. Analysis: Focus on the popularizing strategies
5.1 Kids’ Corner
The analysis of the popularizing strategies focusethe section “The

EU: what's it all about”. The verbal texts examinede the
introduction to the European Union and the textstregl on each
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member state. As Silletti (2017) notes, these tdwge the same
tripartite structure: the pictures with their resipee captions

introducing the nation, a second longer and exoflgiverbal part

divided into paragraphs describing the nation freamious points of
view, and the third part entitled “Five interestifagts” in which five

curious facts or traditions of each country arespnéed with questions
or exclamative sentences.

Moving on to the popularizing strategies, it carobserved that
definitionis the first strategy to be detected both in thgligh and in
the Italian version (64 instances). It is mainlyated to specific
concepts such as the explanation of the “Singlekbtar in the
introductory text “The EU: what's it all about?”,n@ of the
“Democracy” in the text on Greece:

(1) The Single marketeanspeople, products and services move freely between
EU countries.

(2) Did you know that Greece is the birthplace of ‘demagy’, which means
‘government by the people’?

Another recurrent strategy fenomination(27 instances) used, for
example, for giving children the name of some tradal food or
national dishes, or for more complex notions (sashthe Baltic
countries in example (4)).

3) There are many French cheeses, such as Brie and @@&memhich can be
eaten with the famous traditional foodlledbaguette.

4) It borders the Baltic Sea and is one of a groupooitriescalled the Baltic
States.

Also exemplification(26 instancesis often found, usually introduced
by the expression “such as”:

5 In all examples, emphasis is added.
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(5) Italy also has active volcanoesych asMount Vesuvius near Naples, and
Mount Etna on the island of Sicily.

(6) There are many lItalian artismjch asMichelangelo and Botticelli.

Similes(5 instances) are introduced by “like”, often amthg specific
concepts to children’s lives and experiences. Yty are not as
frequent as the other popularizing strategies:

(7 It's a bit like in a school classAs in a good community, the stronger ones
help the weaker ones. And as in a class where stitdren like maths and
other prefer music, some EU countries have interdsat are different to
others.

Another frequent strategy is the use of questiansharacteristic also
identified in information books for children (Sez2015, 2017) and
other educational materials for children (Diani 202018). In the
website, there are two different types of questionth different

purposes (Silletti 2017: 171). There are questi(i®/ instances)
whose aim is to grasp children’s attention. Inipaftar, they do so by
referring to children’s background knowledge, crdtuand life,

directly addressing them through the use of seqmidon pronoun
and typically aimed at engaging the reader:

(8) Have you hearof the artists Salvador Dali and Pablo Picasso@ &fwuld
look up their work on the Internet.

9) Have you ever triedelgian chocolates? They are said to be the bettein
world!

Similarly, there are also questions (79 instantes!, besides having
an engaging function, already contain their ansv@nsequently,
they are vehicles of knowledge, being the infororatito be
disseminated the heart of the question itself, a&rttie same time they
involve the readers through their game-like strigctsimilar to the
fun-fact questions related to trivia and curioust§aas shown in the
examples below. They all begin with the openingrfoia “Did you
know...?":



The EU for Children: A Case of Web-mediated Knowlddigeemination 213

(10) Did you knowthat the Pyrénées mark the border with France?
(11) Did you knowthat the Eurotunnel connects England and France?

(12) Did you knowthat, apart from Malta, it has the smallest popoiain the
EU, with some 0,5 million?

(13) Did you knowthat Finland has nearly 190 000 lakes and 180 §la6ds?

The website, therefore, takes advantage of foumnpaipularizing
strategies — namelygefinition, denomination, exemplificatioand
analogy/simile- and of the use of questions, trying to convefjatift
or possibly unfamiliar concepts or facts to chitdre

5.2 Euro Kids' Corner

Some similarities in terms of popularization candiserved in the
use of specialized terminology on both the websiteder scrutiny
here. Like in Kids’ Corner, in Euro Kids’ Cornerhen specific terms
are introduced, they are followed bydafinition (11 instances), as
illustrated in (14) or by @enomination(7 instances), which indicates
the specialized name of new terms, as shown in {i15yhich the new
word is introduced by the expression “known as”:

(14) What is money?
it is a medium of exchange for tradecause it has a clear value that is trusted
by everyone.

(15) [...] the countries that decided to adopt theoespent the following years
preparing their economies — these preparationskamvn as‘economic
convergence’.

Possible problematic terms or concepts are sometfoiwed by a
paraphrase(2 instances), aiming at explaining the meaninghef
term/concept through simpler language, as exeragdlifin the
following extract:
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(26) [...] the rules of EMU ensure that a countng lsasustainable economyin-
other wordsit can pay its debts, and its pensions, in theréu

Other similarities can be observed in the use aforsg-person
pronounyou in both websites. Like in Kids’ Corner, in Eurodsi
Corner, directly addressing children as readees riscurrent strategy
(5 instances). This is illustrated in the followiagamples:

a7 Asyouwill see [...]

(18) If youlook at the desigrnjoucan see [...]

Both websites highlight the tendency to introdutdédeen to new
concepts through questions. Euro Kids' Corner tdndssewh and
how-questions (8 instances), as illustrated in thiefdhg extracts:

(29) Whatis money?
(20) What types of euro coins and banknotes exigt,what makes them?
(22) How was the euro introduced?

(22) How does the euro help us?

Recourse towh and howquestions, as shown above, suggests a
didactic function reflecting the purpose the weabs#t designed for,
i.e. for children who need to learn the basic miconcerning the
topic discussed. By using these types of questienyvriter also tries

to focus children’s attention on the issue in ortierarouse their
interest and curiosity (Webber 1994). We may spaeuabout this
strategy on the basis of the functiavh-questions express: “an
imbalance of knowledge between participants” (Hgll&002: 530),
which helps “to construct readers as learners,leahing as a one-
way transfer of knowledge” (2002: 535) from exgerhon-expert.
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6. Conclusions

The analysis has shown that popularization aimedyatung audience
involves recontextualisation of expert discoursetfe lay audience,
in the same way as popularization targeting adaltg Garzone 2014;
Gotti 2014; Mattiello 2014). However, given thats itspecific
addressees have limited background knowledge anghitoe
abilities, concepts need to be more simplified apydarization for
children than in popularization for adults, but tmbe dumbed down
to trivialisation or banality (De Marchi 2007), teee frequent recourse
to popularizing exemplification strategies resutiinom our findings
has revealed.

The results emerging from the study indicate thatwebsites
under examination use similar strategies to comoatei and
recontextualise knowledge to children. In particulas far as the
content is concerned, the strategies identifiedolirer adjusting
information to children’s knowledge through defioits,
denominations, similes, and exemplification (Caliggian'van Djik
2004): the accuracy of information (or avoidancériefalization) and
comprehensibility are thus granted.

Another level of similarity can be observed in thee of
linguistic features typical of dialogic interactiofi.e. you). This
finding echoes Webber's (1994) and Hyland's (2006gws,
according to which appeal to the reader is a gyateiming at
engaging the reader in the text and drawing himifiterthe discourse.
This strategy foregrounds the highly interactiveader-oriented
nature of the website for children, whose main peepis both to
include the readership and to create a rhetorifatteof “closeness
and involvement”, as described by Breeze (2015; 3®p suggests
that “the level of familiarity associated with teecond person serves
to involve the reader in the story”. The use ofosekperson pronoun
youis often found (or implied) in questions as anotteem of reader
engagement: this applies to the case of bdthand how-questions,
used to possibly simulate a classroom context,-likgzquestions, or
questions on children’s lives and experiences.
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Interestingly, the data also indicate how the usilustrations
supports the popularization strategies identifidte images used help
interpret the information transmitted. In both witds they are
exclusively cartoon-like drawings, often represegtistereotypical
elements of the nation they refer to. These clialefresentations are
meant to mirror the verbal text (Silletti 2017)ushfacilitating its
interpretation. This aspect, associated with theufarizing strategies
underlined, makes the websites particularly acbkssand simple.
Given its more specific content, focused on euthemthan more
general issues, Euro Kids' Corner in addition tavangs also
displays realistic photographs on specific details.

In conclusion, it can be observed that in these official
websites on EU, the necessity of popularizing keolge is paralleled
by the need to involve the addressees and thisiesplhe interactive
nature of these websites and the popularizingegiied adopted.
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